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TAKE THE STONE OUT OF THE SHOE

Here is a diagram of the Learning Skills Continuum,
followed by a list of some of the skills in each area:

The Learning Skills Continuum

Having a learning challenge is like doing a job at the top of a ladder when some of rungs underneath are
unstable. This diverts attention and causes everything to be harder and take longer. By strengthening
underlying skills (the rungs), attention, confidence, and success at the top of the ladder improve!
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Students can check oft each step as they go, which allows
them to self-monitor their progress and feel successtul every
step of the way.

The steps

A simple flowchart is made up of three main types of
symbols:

*  Opvals, which signify the start or end of a process;

* Rectangles, which show instructions or actions; and

* Diamonds, which show decisions that must be
made or questions to be asked.
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*  Symbols are connected one to the other by arrows
to show the flow of the process.

e ———
—

Here is a sample flowchart. Notice every little step is
included. Following the arrows gives students direction
every step of the way, allowing them to be more indepen-
dent and feel success as they complete each step.
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Alphabet 8s with Weights

This activity develops flow across the vertical midline,
gets both hemispheres of the brain working together for
writing, and improves stability and accuracy with letter
formation.

Do Alphabets 8819dai1y and watch graphomotor control
and legibility improve!

Here's how to do it:

On a board or large piece of paper, draw a large, very
round Lazy 8 (lying on its side like the infinity sign). Draw a
line up the midline of the 8.

Using the dominant hand, the student starts in the
middle of the 8 and traces it going up and to the left first.
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'The student should put his non-dominant hand under the
8 at the midline and trace the 8 three times.

'The student then writes each lowercase letter in printing,
superimposed on the correct side of the 8. Each letter should
be as large as the circles of the 8. Have the student say the
letter name and the letter sound as he writes it.

Write each letter one time followed by tracing three full
cycles of the 8 (starting in the middle and going up and to
the left) before printing the next letter. Continue for the en-
tire alphabet.

Coaching:

It may be helpful to have a written model of the alphabet
for the student to check for letter formation. A chart with
each letter printed on a Lazy 8 would also be helpful for
some students.

/1 3*
O

<‘./
=
x./

Letters drawn on the left circle of the Lazy 8: 4, ¢, d, ¢, f;
£0,9,5 U ).
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5-Minute Power Writing Strategy

Principles:
* Itis easier to write from a question than a statement.
* 'The faster you write, the better you write.

* 'This gives you a way to break writing into small
manageable chunks so it doesn’t drag or feel
overwhelming.

Rules:

*  Start with three power words (nouns or verbs) about
the topic.

¢ 'The first word in your first paragraph must be one of
the three power words.

* The other two words must appear in the first
paragraph.

*  Write for five minutes without stopping. No editing
erasing, or going back. No stopping to think.

Steps:

* Take your main idea sentence or topic and turn it
into a question.

* Visualize the answer to the question.
*  Write three power words (nouns or verbs) that will

help answer the question.

7
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them—as a story. You don't just pick out the pieces you want
from a story. If you do that, the story won’t make sense. The
best way to really understand a story is to visualize it, turning
it into a movie in your head.

Word problem strategy?’

1. Read and visualize the story. (Do one sentence at a
time if necessary.)

2. Have your child talk about what he/she pictured. Who
was in it? What were they doing? What were they
trying to find out?

3. Use the chart below to think through the information.
Have your child say what he’s thinking as he goes. This
helps him reason through the information and develop
the language that he eventually will internalize and use
on his own whenever doing word problems.

QUESTION ? HOW
(Whatdo I (What do I need (Solve the
know)? to know)? problem).
Here, write the Write the Do the math.
relevant infor- | question you have | Be sure to label
mation in as few to solve for. the answer.
words as possible.

Here is a simple problem as an example, but this strat-
egy works with word problems of almost any level and
helps students understand what they are doing:
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Problem: Sara and Kaitlyn were on the same swim team.
On Friday morning, Sara swam 19 laps and Kaitlyn swam 23
laps. How many more laps did Kaitlin swim than Sara?

Visualize and verbalize (make a mental movie) of the story:

“I picture two girls in a swimming pool swimming laps.
'They both swam a lot of laps, but Sara got out after 19 laps,
and Kaitlin kept going until she completed 23 laps. I have
to figure out how many laps Kaitlin did after Sara got out of
the pool.”

To solve this, you might have to guide your child in
recognizing that until Sara got out of the pool, the two girls
swam the same number of laps. The difference is the number
of laps Kaitlin swam once Sara got out. Whenever you are
finding the difference, you will subtract the smaller number
from the larger number.

WHAT ? HOW

S: 19 laps How many more 23

K: 23 laps laps did Kaitlin -19
swim than Sara? 4 laps

Have your child verbalize or write the full answer to the

problem:
Kaitlin swam four more laps than Sara.
'This takes some time at first, but the more you do it, the

more independent and confident your child will get with
word problems.
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Math Triangles (+ - x + Facts)

Purpose:

Help students associate addition and subtraction as
opposite operations

Help students associate multiplication and division as
opposite operations

Learn math facts

Procedure:

Make flashcards of challenging math facts (those that
the student doesn’t know and needs to practice). Draw
a triangle on the card.

For addition and subtraction (+/-) put the answer to
the addition problem (sum) at the top of the triangle.
On the bottom two corners, put the addends (two
numbers that are added together to make the sum).

10
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*  Have the student practice reading all possible problems
as the instructor points to the numbers:

7+9=16
9+7=16
16-7=9
16-9=7

*  Guide the student in noting:

*  Whichever order he adds the numbers at the bot-
tom of the triangle, the answer is always the same.

¢ The answer (sum) of an addition problem is always
a bigger number than either of the two numbers

he is adding.

*  When subtracting, he always starts with the biggest
number (16 in the problem above).

* 'The relationship between the addition and sub-
traction facts: that the addition and subtraction
facts use the same numbers.

*  Dirill while looking at the numbers: The instructor
points to the number. The student says the numbers and
supplies the operation based on where the instructor
started.

e Drill the various facts: Instructor covers one corner of
the triangle and says the corresponding problem. The
student says the answer.

*  Dirill with a visualized triangle: The instructor points
to the spot where the numbers would be as the student
says the numbers and supplies the operation based on
where the instructor started.

11
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For multiplication and division (x +)

* The procedure and practice work the same for multi-
plication and division as for addition and subtraction.
At the top of the triangle, put the answer to the
multiplication problem (product). On the bottom two
corners, put the factors (two numbers that are multiplied
together to make the product).

18

X 6

Signs can be added to the triangle as needed to help the
student understand and remember.

Memory Grid for Tough Multiplication Facts??

Purpose:

e To remember numeric combinations

* To use visualization and visual memory to recall
information

12
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Activity:

*  Create a 3 x 3 grid on a paper.

* Fill in the numbers 1 through 9 on the grid.

* Have students memorize the numbers on the grid.
*  Play tic-tac-toe with the grid from memory.

* Use the grid to place the times table combinations

(1x3,2x3,3x3,etc.).
* Imagine the grid with the combinations.
* Drill/play tic-tac-toe to reinforce the grid.

* Imagine and drill with answers only, then with a blank

grid.

*  Use the grid concept for one or two of the most difficult
sets of multiplication tables. (Often the 8s are very
difficult for students to recall).

1 2 3
4 5 6
7 8 9

13
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1x3=3 2x3=6 3x3=9
4x3=12 5x3=15 6x3=18
7x3=21 8x3=24 9x3=27
3 6 9
12 15 18
21 24 27

14




“Bright, creative, clever. Misunderstood and
underserved. It's time to update our approach to
learning and attention challenges.”

Jill Stowell
Founder of Stowell Learning Center,
Author, Speaker, Consultant

How does it feel to run with a stone in your shoe?
It's a hindrance, it’s painful, and it’s correctable.

Children and adults with learning or attention challenges are not broken. They don't
need to be fixed, but they do have some roadblocks to learning as easily and enjoyably

as they could.

Roadblocks can be removed just as a stone can be taken out of a shoe. Neuroscience
and decades of clinical evidence prove that the struggles associated with dyslexia and

learning disabilities can be permanently changed. Why isn't everyone talking about it?

Take the Stone Out of the Shoe explains why some bright children and teens struggle
to learn and provides simple, practical tools for supporting them at home and in the

classroom. Most importantly, it presents real solutions and the research behind them.

Jill Stowell easily explains why some people in my life who are crazy
talented struggle with simple tasks such as reading, writing and math.
Take the Stone Out of the Shoe provides practical ideas for help AND
follows up with how to apply them. Complex and confusing clinical
concepts are broken down and explained with Jill's gentle, approachable
and straightforward style. I've already shared some of Jill’s brilliance.

Marna J. Meier LSSBB
Author of Everyday Miracles in the Classroom




